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Score:  Focus & Organization 

4 

In response to the task and the stimuli, the writing: 
• contains an effective and relevant introduction. 
• utilizes effective organizational strategies to create a unified whole and to aid in 
comprehension. 

• effectively clarifies relationships among ideas and concepts to create cohesion. 
• contains an effective and relevant concluding statement or section. 

3 

In response to the task and the stimuli, the writing: 
• contains a relevant introduction. 
• utilizes adequate organizational strategies to create a mostly unified whole and to 
aid in comprehension. 

• clarifies most relationships among ideas and concepts, but there may be some 
gaps in cohesion. 

• contains a relevant concluding statement or section. 

2 

In response to the task and the stimuli, the writing: 
• contains a limited introduction. 
• demonstrates an attempt to use organizational strategies to create some 
unification, but ideas may be hard to follow at times. 

• clarifies some relationships among ideas and concepts, but there are lapses in 
focus. 

• contains a limited concluding statement or section. 

1 

In response to the task and the stimuli, the writing:
• contains no or an irrelevant introduction. 
• demonstrates an unclear organizational structure; ideas are hard to follow most 
of the time. 

• fails to clarify relationships among ideas and concepts; concepts are unclear 
and/or there is a lack of focus. 

• contains no or an irrelevant concluding statement or section. 
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EXPLANATION OF FOCUS & ORGANIZATION  
RUBRIC TERMS 

 
 
“In response to the task and stimuli” 

 As you assess focus and organization in a student’s response, 
remember that you are scoring based upon how the student focuses 
on the task and organizes in response to the task and the stimuli. If a 
response does not address the task, organization would be 
considered irrelevant due to a lack of focus on the task. 

 
“organizational strategies” 

 Organizational strategies are techniques the student utilizes 
throughout in order to create a unified response and order 
information appropriately. These strategies can include the use of 
paragraphs to group related information, use of transitional words 
and phrases to connect ideas, and the use of comparison and 
contrast. 

 
“unified whole” 

 A successful response should demonstrate the ability to remain 
focused throughout and should be organized appropriately to help 
the reader clearly understand the student’s ideas. 

 
“relationships among ideas and concepts” 

 It is the responsibility of the student to explain how ideas and 
concepts are related throughout his or her response. If ideas and 
concepts are disconnected, the score will be affected. 

 
“focus” 

 Focus refers to the student’s ability to remain on-task. The student’s 
ideas and concepts should always be connected to the task and 
stimuli and the student’s central idea, thesis, or claim. If they are not, 
the response becomes irrelevant to the given task. 

 
“concluding statement or section” 

 The concluding statement or section refers to the conclusion. The 
relevance of a student’s conclusion depends upon his or her ability 
to appropriately bring ideas to a close and his or her ability to relate 
closing statements to the overall focus of the response. 

 
 
You will now review 8 individual student responses, scored only in Focus & 
Organization, along with annotations to help you internalize the use of the 
rubric for this trait. 
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Focus & Organization Anchor: Response #1 
 
 

When Lincon became presedint Harriet was frusterated because he didn’t make 

slavery illegal. But she still told a freind that slaves would be free. Even though blacks and 

women could not be in the army she still fount away to help United States. She started a 

fund for the war effort. When that was over her fame had grown. People started to 

compare her to moses a person that helped his people escape slavery in Egypt. She know 

inteal from Boston, New York, and Philadelfia by talking to citizens. Though her abolintion 

freinds she met the govner of Macattucets. John the govner was strongly against slavery. 

Once Tubman was done talking she realized she could help even more with her experience 

on the under ground railroad. She said to her self that she could lead black spies behind 

enemy lines by going through swamps and woods. That helped alot because more slaves 

were saved. That’s made her realy famous. 

 
 
 
SCORE POINT: 1 
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Focus & Organization Anchor: Response #1 
 
 
Annotations 
SCORE POINT: 1 
 
 
In response to the task and stimuli: 
 
 

 The student provides no introduction. Rather, the student launches 
into a summary of the second text. The author’s purpose is not 
given. The fact that the response addresses only the second text 
indicates a lack of response to the task. 

 
 The student demonstrates an unclear organizational structure. The 

response consists of a single paragraph that relies on a mostly 
sequential summary of the second text for an organizational 
strategy. The response addresses only the second text.  

 
 The student fails to clarify relationships among ideas and concepts. 

Since the student has not responded to either part of the task, no 
ideas about the text that meaningfully relate to each other are 
provided. Without the author’s purpose to focus the response, the 
response lacks connections between the ideas and concepts. 

 
 The student provides an irrelevant concluding statement: 

 
o That’s made her realy famous. 
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Focus & Organization Anchor: Response #2 
 
 

I am truly shockted, leading 150 solders into enamy grounds, a nother amazing 

feet by Tubman. I did not know that she was a spy maby she is the frist female spy. 

 She inspiers me so much! We wemen are changing history. I one day could be an 

amazing artst! Maby I am small now, but Harriet was 15 when she ran away. 

 Harriet Tubman, slave to spy. She had a bad start but she had a cuse for 

everything she did. 

 I want to start a book club called “America heros” for children my age. 

 In my openon Harriet Tubman was a graet American hero. 

 
 
 
SCORE POINT: 1 
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Focus & Organization Anchor: Response #2 
 
 
Annotations 
SCORE POINT: 1 
 
 
In response to the task and the stimuli: 
 
 

 The student provides no introduction.  
 

o I am truly shocked . . . a nother amazing feet by Tubman. 
 

The student launches into the response with a personal reaction 
to the text. Neither author’s purpose is given.  

 
 The student demonstrates an unclear organizational structure; ideas 

are hard to follow most of the time. Even though the student uses 
paragraphs, no clear organizational structure is evident. The student 
does not create a unified whole.  

 
 The student fails to clarify relationships among ideas and concepts; 

concepts are unclear and focus is lacking. For example: 
 

o I am truly shocked, leading 150 solders into enamy grounds, a 
nother amazing feet by Tubman. I did not know that she was a spy 
maby she is the frist female spy. 

o “She inspiers me so much! We wemen are changing history. I one 
day could be an amazing artst! Maby I am small now, but Harriet 
was 15 when she ran away.” 

o “I want to start a book club called “America heros” for children my 
age.” 

 
The student presents ideas randomly and does not connect them 
to each other. A lack of focus on the task is evident. 
 

 
 The student provides a limited concluding statement: 

 
o In my openon Harriet Tubman was a graet American hero. 
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Focus & Organization Anchor: Response #3 
 
 

In the passages there were some similarities and some differences. They had 

different author’s purposes but, they were written about the same person. 

 The author’s purpose in the first passage is to entertain. I believe it’s to entertain 

because it is a story about Harriet Tubman’s life. It was in a story-like manner. It was also a 

little entertaining. 

 The second passage’s author’s purpose was to inform. It was a little more 

informative than the first passage. I believe it was informative because it wasn’t 

entertaining and it. told facts about Harriet Tubman. 

 To comare these passages, they are both about Harriet Tubman. They both are 

about freeing the slaves. They both tell us that Harriet Tubman helped free the slaves. 

They both also talk about Harriet Tubman’s parents. 

 The passages contained some similar items and some different items. The authors 

had different purposes for writing but, they both were based on Harriet Tubman. 

 
 
 
SCORE POINT: 2 

 



   

 Grade 6–8  Page 9 of 25 
 

Focus & Organization Anchor: Response #3 
 
 

Annotations 
SCORE POINT: 2 
 
 
In response to the task and stimuli: 
 
 

 The response contains a limited introduction: 
 

o In the passages there were some similarities and some differences. 
They had different author’s purposes but, they were written about 
the same person. 

 
The student provides a minimal preview of the response. 

 
 The student demonstrates an attempt to use organizational 

strategies to create some unification, but the ideas are hard to follow 
at times. The student organizes the response in a compare/contrast 
format, with related information and ideas correctly grouped. The 
student also utilizes transitions to help signal the grouping of ideas 
at the start of each paragraph.  

 
 The student clarifies some relationships among ideas and concepts. 

For example: 
 

o To comare these passages, they are both about Harriet Tubman. 
They both are about freeing the slaves. They both tell us that 
Harriet Tubman helped free the slaves. They both also talk about 
Harriet Tubman’s parents.” 

 
While all of these statements serve to clarify the similarities 
between the two texts, there is no clarification of individual ideas 
and the student does not connect the ideas to the authors’ 
purposes. 
 

 
 The student provides a limited concluding statement: 

 
o The passages contained some similar items and some different 

items. The authors had different purposes for writing but, they both 
were based on Harriet Tubman. 

 
The conclusion is a rewording of the introduction.  
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Focus & Organization Anchor: Response #4 
 
 

Text one is about Harriet at the beginning of her journey. She starts as a slave 

before making the decision to escape, and courageously sneaks into other fields to save 

more slaves. 75,000 slaves were brought to freedom by Harriet Tubman.  

 Text two is about her progress later on. Even though she wasn’t allowed to enlist 

in the Army, she still did everything she could to help the country. She worked under 

Colonel James Montgomery. In June 1863, he asked Harriet to help led soldiers up 

Combahee River. They brought back 700 to 800 slaves working in nearby fields. 

 Both texts tell important parts and events in Harriet’s life. Both wrote about events 

that happened in the mid-1800’s. They also both compared her to Moses, who led his 

people out of Egypt to freedom, like she led her people out of the South to freedom. 

 “The Woman Called Moses” occurred in the late 1840’s to early 1850’s. Most 

events written here happened in the slave south. Harriet wasn’t very well known. 

 “Leaders of the Civil War Era: Harriet Tubman” on the other hand, occurred in the 

1860’s. Most events took place in the North, or leading slaves to the North from the South. 

Harriet was well known through out the country, with a lot of help from abolitionist friends, 

and people against slavery. 

 
 
 
SCORE POINT:  2 
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Focus & Organization Anchor: Response #4 
 
 
Annotations 
SCORE POINT: 2 
 
 
In response to the task and stimuli: 
 
 

 This response contains no introduction. The student launches 
directly into a discussion of the first text. The response lacks a 
reference to the authors’ purposes.  

 
 The student demonstrates an attempt to use organizational 

strategies to create some unification, but the ideas are hard to follow 
at times. The student organizes the response in a compare/contrast 
format, with related information and ideas correctly grouped into 
paragraphs. However, the student’s organizational strategy to 
contrast the two texts at the beginning, compare the texts, and then 
contrast the texts again at the end of the response is inadequate. 
This strategy does not create a unified whole to aid the reader’s 
comprehension. 

 
 The student clarifies some relationships among ideas and concepts. 

For example: 
 

o Text one is about Harriet at the beginning of her journey. She starts 
as a slave before making the decision to escape, and courageously 
sneaks into other fields to save more slaves. 75,000 slaves were 
brought to freedom by Harriet Tubman. 

o Text two is about her progress later on. Even though she wasn’t 
allowed to enlist in the Army, she still did everything she could to 
help the country. She worked under Colonel James Montgomery. In 
June 1863, he asked Harriet to help led soldiers up Combahee 
River. They brought back 700 to 800 slaves working in nearby 
fields. 

 
Ideas within the paragraphs are cohesive. The student also uses 
vocabulary that clarifies the link between the paragraph about 
text one and the paragraph about text two.  

 
 
 
 
Continued on the next page . . . 
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Focus & Organization Anchor: Response #4 
 
 
However, there are lapses in focus. For example: 

 
o The Woman Called Moses” occurred in the late 1840’s to early 

1850’s. Most events written here happened in the slave south. 
Harriet wasn’t very well known. 

o  Leaders of the Civil War Era: Harriet Tubman” on the other hand, 
occurred in the 1860’s. Most events took place in the North, or 
leading slaves to the North from the South. Harriet was well known 
through out the country, with a lot of help from abolitionist friends, 
and people against slavery. 

 
The student has chosen three contrasting ideas—the time period, 
location, and Harriet Tubman’s renown. Because the student 
attempts to contrast across two separate paragraphs, the 
individual paragraphs become list-like, weakening cohesion. 

 
 The student does not provide a concluding statement. 
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Focus & Organization Anchor: Response #5 
 
 

In Harriet Tubman it was more about escaping the south. In “Civil War Era: Harriet 

Tubman” alot of people had escaped, and it was just about stoping slavery for good. 

 “Civil War Era: Harriet Tubman” tells about what she did after she was free. She 

meet the govenor of Massachusetts. She also helped out during the Civil War. 

 Harriet Tubman is more about her escaping, and trying to free others. She became 

free, but went back to help others become free. She even walked some people heself 

through the underground railroads.  

 Both were about the same person. Although the were very different stories. They 

both did a good job though. 

 I thought both stories were informational and fun to read. They both talked about 

how Harriet Tubman was a very brave and loving person. 

 
 
 
SCORE POINT: 2 
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Focus & Organization Anchor: Response #5 
 
 

Annotations 
SCORE POINT: 2 
 
 
In response to the task and stimuli: 
 
 

 This response contains a limited introduction. The student provides 
a limited preview to outline the organizational plan for the response; 
however, the student does not follow the stated plan. For example: 

 
o The preview indicates, In Harriet Tubman it was more about her 

escaping the south.  
 
However, much of the text evidence provided centers on Harriet 
Tubman’s efforts to free others.  

 
o The preview also indicates, In “Civil War Era: Harriet Tubman” 

alot of people had escaped, and it was just about stoping slavery 
for good.  

 
However, the student does not give text evidence to support this 
statement.  

 
 The student demonstrates an attempt to use organizational 

strategies to create some unification. The student organizes the 
response in a compare/contrast format, with related information and 
ideas correctly grouped into paragraphs. In the first and second 
body paragraphs, the student contrasts the texts, followed by a 
paragraph that compares the texts.  

 
 The student clarifies some relationships among ideas and concepts. 

For example: 
 

o Harriet Tubman is more about her escaping, and trying to free 
others. She became free, but went back to help others become 
free. She even walked some people heself through the 
underground railroads.  

 
 
 
 
Continued on the next page . . .  
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Focus & Organization Anchor: Response #5 
 
 

 The student provides a limited concluding statement: 
 
o I thought both stories were informational and fun to read. They both 

talked about how Harriet Tubman was a very brave and loving 
person. 

 
The student alludes to the authors’ purposes as informational, 
but because the student does not link it to any ideas within the 
response, it is unclear whether the student is using it as a 
descriptive term or a reference to the task. The conclusion 
abruptly introduces two new ideas, brave and loving. 
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Focus & Organization Anchor: Response #6 
 
 

Harriet, as shown in these two passages, is an extremely strong-willed person. She 

would not just take a seat and accept slavery, she fought against it. Harriet Tubman 

believed in her rights as a human being and helped in different ways, and these authors 

showed that, but they told it in the different ways that she helped. 

 In ‘The Woman Called Moses’ the author talked more about Harriet’s life. How she 

grew up in slavery, and how she disliked the fact of it. The author also wrote of how she 

had escaped through the Underground Railroad. After the woman escaped she knew that 

she had to save her family. 

 A year later Harriet Tubman helped her family escape also through the 

Underground Railroad. After many years she has personally saved over seventy-five-

thousand slaves. Harriet could also proudly say that she had never had the life of any of 

those seventy-five-thousand killed or lead astray. 

 The author that wrote ‘Leaders of the Civil War Era’ took a different look or 

perspective of Harriet. This perspective was the Civil War angle of her her life. She showed 

how Harriet helped the Union Army in the Civil War. 

 Harriet, in the Civil War, raised funds for the Union Army. Harriet was also a big 

help, because since she was a former slave she had enemy intellegence. Since she gave 

information she was rewarded with one hundred dollars. Tubman used this to get other 

slaves to give information about the Confederates. Soon enough she led troops to a 

plantation and destroyed it. 

 The authors both showed how she was a huge part to the end of slavery. These 

authors informed me on how she was a great leader and a great person. I think everybody 

should live up to a life like Harriet Tubman to be bold and brave. The question is that do 

you feel the same way. 

 
 
 
SCORE POINT:  3 
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Focus & Organization Anchor: Response #6 
 
 
Annotations 
SCORE POINT: 3 
 
 
In response to the task and the stimuli: 
 
 

 The student provides a relevant introduction:  
 

o Harriet, as shown in these two passages, is an extremely strong-
willed person. She would not just take a seat and accept slavery, 
she fought against it. Harriet Tubman believed in her rights as a 
human being and helped in different ways, and these authors 
showed that, but they told it in the different ways that she helped. 

 
 The student utilizes adequate organizational strategies to create a 

mostly unified whole. The student uses paragraphs to group related 
information and ideas to help aid in comprehension. The student 
uses consistent transitions to order information to aid in 
comprehension. 

 
 The student clarifies most relationships among ideas and concepts. 

For example:  
 

o A year later Harriet Tubman helped her family escape also through 
the Underground Railroad. After many years she has personally 
saved over seventy-five-thousand slaves. Harriet could also proudly 
say that she had never had the life of any of those seventy-five-
thousand killed or lead astray. 

o  Harriet was also a big help, because since she was a former slave 
she had enemy intellegence. Since she gave information she was 
rewarded with one hundred dollars. Tubman used this to get other 
slaves to give information about the Confederates. Soon enough 
she led troops to a plantation and destroyed it. 

 
The student clarifies the relationship between Harriet Tubman’s 
activities in each passage and the introductory statement, “She 
would not just take a seat and accept slavery, she fought against 
it. Harriet Tubman believed in her rights as a human being and 
helped in different ways . . . ” 

 
 
Continued on the next page . . .  
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Focus & Organization Anchor: Response #6 
 
 

 However, there is a gap in cohesion. For example: 
 

o In ‘The Woman Called Moses’ the author talked more about 
Harriet’s life. How she grew up in slavery, and how she disliked the 
fact of it. The author also wrote of how she had escaped through 
the Underground Railroad.   

 
The student begins this paragraph with the idea that the text 
centers on Tubman’s life and then changes the focus to how she 
escaped slavery. 

 
 The student provides a relevant conclusion that includes a rhetorical 

question to engage the reader:   
 

o The authors both showed how she was a huge part to the end of 
slavery. These authors informed me on how she was a great leader 
and a great person. I think everybody should live up to a life like 
Harriet Tubman to be bold and brave. The question is that do you 
feel the same way. 

 
The student alludes to the authors’ purposes, but because the 
student does not link it to any ideas within the response, it is 
unclear whether the student is using it as a descriptive term or a 
reference to the task.   
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Focus & Organization Anchor: Response #7 
 
 

After reading “The Woman Called Moses” and “Leaders of the Civil War Era: 

Harriet Tubman,” I am now very educated on Harriet. Both stories were moving. There was 

alot of information. They were very different though. One was mainly about Harriet and 

only her. The other was about the Civil War and Abraham Lincoln. 

 The author’s purpose of “The Woman called Moses” is to inform. As the author 

states: “From the spoken and written words of Harriet Tubman . . . ” implying that the 

upcoming quote was directly from her. It also states: “She told of how much Freedom 

meant to her”. This, as the 1st statement, means that Tubman said the word’s that 

followed. It also uses data, such as: “ . . . some 75,000 were personally brought to safety 

by Harriet Tubman”. This data can be proven factual, along with every other quote, data, 

and dates. 

 The author’s purpose of “Leaders of the Civil War Era: Harriet Tubman” is also to 

inform. It is fact after fact after fact. It is all historical, so you can prove it. It uses specific 

dates, like “July 10, 1863” and “June 2”, along with certain years. Such as 1862 and 1863. 

Another big thing is the real people. These include: Harriet Tubman, Abraham Lincoln, 

Frederick Douglas, Governer John Andrew, and Colonel James Montgomery. These little 

details help alot in determining facts from fiction. That’s how I know it is informing. 

 These two stories are both informative. They are also about Harriet Tubman and 

the slaves in the 1860’s. “Leaders of the Civil War Era: Harriet Tubman” is all history, and 

doesn’t get into depth on Harriet’s background. But, “The Woman Called Moses” gets into 

her personal life and history. I like it better, as well, because of that. I love the quotes put 

into it, because it really helps spice it up. The second story was boring and too technical. I 

wish it was more about Harriet, like the first one, other than just facts about the Civil War. 

 Both stories are informative, great, and truely touching. They are both reliable 

sources. I love those stories. I would read them again if I could! They both opend my eyes 

and helped me realize how far America has come since the 1800s. 

 
 
 
SCORE POINT: 3 



   

 Grade 6–8  Page 20 of 25 
 

Focus & Organization Anchor: Response #7 
 
 
Annotations 
SCORE POINT: 3 
 
 
In response to the task and the stimuli: 
 
 

 The student provides a relevant introduction that includes a 
reference to the authors’ purposes:  
 

o After reading “The Woman Called Moses” and “Leaders of the Civil 
War Era: Harriet Tubman”, I am now very educated on Harriet. Both 
stories were moving. There was alot of information. They were very 
different though. One was mainly about Harriet and only her. The 
other was about the Civil War and Abraham Lincoln. 

 
The student reiterates the purpose in every paragraph of the 
response while analyzing the techniques the authors use to 
create an informative text.  
 

 The student utilizes adequate organizational strategies to create a 
mostly unified whole, and uses paragraphs to group related 
information and ideas. The student also uses consistent transitions 
to order information and paragraphs to group related information 
with ideas to aid in comprehension. 

 
 The student clarifies most relationships among ideas and concepts, 

but a gap in cohesion remains. For example:  
 

o These two stories are both informative.They are also about Harriet 
Tubman and the slaves in the 1860’s. “Leaders of the Civil War 
Era: Harriet Tubman” is all history, and doesn’t get into depth on 
Harriet’s background. But, “The Woman Called Moses” gets into 
her personal life and history. I like it better, as well, because of that. 
I love the quotes put into it, because it really helps spice it up. The 
second story was boring and too technical. I wish it was more about 
Harriet, like the first one, other than just facts about the Civil War. 

 
The paragraph begins with a compare/contrast format, but the 
response loses focus when it lapses into a personal reaction to 
the texts. 

 
Continued on the next page . . .  
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Focus & Organization Anchor: Response #7 
 
 

 The student provides a relevant conclusion:  
 

o Both stories are informative, great, and truely touching . . . They 
both opend my eyes and helped me realize how far America has 
come since the 1800s. 

 
The conclusion ties the reader back to the introduction, creating a 
more unified whole. 
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Focus & Organization Anchor: Response #8 
 
 

Throughout history there have been people who strived to make a difference in the 

world, with varying degrees of success. Harriet Tubman was one of the people that made 

big changes for many people. These articles are both written to inform, to share with the 

reader different things about Harriet Tubman. In the first article, “The Woman Called 

Moses,” the author’s purpose is to inform the reader about Harriet Tubman’s early life, the 

years before her escape from slavery and then the years she worked as part of the 

Underground Railroad to free others. The second article, “Leaders of the Civil War Era: 

Harriet Tubman,” informs the reader about Harriet’s involvement in the Civil War when she 

was older. Although the articles inform about different phases in Harriet Tubman’s life, 

they both tell of how, through her bravery and perserverance, Harriet saved both herself 

and others from slavery.  

 In the first article, “The Woman Called Moses” the author gives information that 

lets one get to know Harriet Tubman as a person and how she felt about slavery. It 

describes how she lived with her parents, “. . . a 15-year-old black girl lay awake on the dirt 

floor of the windowless, one-room cabin she shared with her parents in the slave 

quarters.” One night Harriet stood looking at the stars and vowed to escape slavery and 

live freely. This explains that, yes she was a slave, but she had determination to break 

free. Tubman swore that either she would be free or die trying! Tubman worked for  

14 more years before she had the opportunity to reach freedom. She had to endure slavery 

for 29 years before she got a chance to be free! During those years she perservered, she 

worked long hours in cotton fields but never lost sight of her goal . . . freedom. Tubman 

escaped with help from the Underground Railroad and made her way to the North. Once 

there, she realized that she could not truly enjoy her freedom while others, like her family 

and friends, were still slaves. After a year, she returned and led her family to safety, again 

with the help of the Underground Railroad. In the eight years after that she made many 

more trips back to the South to save more slaves. She, along with about 3,000 helpers, 

helped free 75,000 slaves (200 she led to freedom by herself) through the Underground 

Railroad. Again, through her bravery and perseverance, Harriet Tubman saved many other 

slaves.  

 
 
 
Continued on next page . . .  
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Focus & Organization Anchor: Response #8 
 
 

While the first article tells of Tubman’s early life and her time working for the 

Underground Railroad, the second article, “Leaders of the Civil War Era: Harriet Tubman,” 

gives information about Tubman’s work during the Civil War. She was a free woman in this 

article, but would still not give up her mission to free others. Later in her life Harriet 

Tubman was still displaying perserverance! In this article she was acting as a “soldier.” 

Since Tubman could not “officially” be part of the Union Army, she started by raising 

funds for the effort. While that was helping the war financially, Tubman still wanted to do 

more! Later, she became part of Quaker volunteers who were going to help fugitive slaves 

in South Carolina and on the Sea Islands. This was a risk; she was still being hunted for 

escaping! But, she accepted that risk bravely and kept pursuing her goal of freeing others. 

Her involvment in the war escalated. She called on her experiences with the Underground 

Railroad to help others once again. She was good at disguising herself and was brave 

enough to go behind enemy lines to lead others to safety. At the same time, as a spy, she 

was able to bring back information about Confederate activities and strengths. In June 

1863, Tubman guided forces behind Confederate lines to destroy Confederate supplies 

and free nearly 800 slaves. Tubman was a valuable “soldier” during the Civil War! 

Throughout these years, she demonstrated the bravery and perseverance she had as a 

younger woman. 

 Both passages serve to inform the reader. The purpose is somewhat different, 

however, because “The Woman Called Moses” informs us about her earlier years both 

before and after her escape from slavery. However, “Leaders of the Civil War Era” informs 

readers about Tubman’s later years when she was involved in the Civil War. There is a 

common idea in the passages. She perservered and was brave at all times! Throughout 

her life, Harriet Tubman never lost sight of her goal to save others from slavery. Many 

African Americans owe their freedom to Harriet Tubman! Tubman’s actions were unselfish 

and invalueable to the effort to make all Americans free. Harriet Tubman was indeed one of 

the people who made a big difference in the world!  

 
 
 
SCORE POINT: 4 
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Focus & Organization Anchor: Response #8 
 
 
Annotations 
SCORE POINT: 4 
 
 
In response to the task and the stimuli: 
 
 

 The student provides an effective and relevant introduction: 
 

o Throughout history there have been people who strived to make a 
difference in the world, with varying degrees of success. Harriet 
Tubman was one of the people that made big changes for many 
people. These articles are both written to inform, to share with the 
reader different things about Harriet Tubman. In the first article, 
“The Woman Called Moses,” the author’s purpose is to inform the 
reader about Harriet Tubman’s early life, the years before her 
escape from slavery and then the years she worked as part of the 
Underground Railroad to free others. The second article, “Leaders 
of the Civil War Era: Harriet Tubman,” informs the reader about 
Harriet’s involvement in the Civil War when she was older. Although 
the articles inform about different phases in Harriet Tubman’s life, 
they both tell of how, through her bravery and perserverance, 
Harriet saved both herself and others from slavery. 

 
The focus of the response, the authors’ purposes, and how those 
purposes are conveyed are clearly presented. The student 
mentions each article, followed by a brief overview of each 
author’s purpose, delineating the organizational plan for the 
response.  

 
 The student utilizes effective organizational strategies to create a 

unified whole and to aid in comprehension. Following the 
introduction, there is a paragraph devoted to “The Woman Called 
Moses,” then a paragraph devoted to “Leaders of the Civil War Era: 
Harriet Tubman,” and then a concluding paragraph. The student also 
uses effective transitions and chronological sequencing to order 
information. These strategies aid in comprehension. 

 
 
 
 
 
Continued on next page . . .  
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Focus & Organization Anchor: Response #8 
 
 
 The student effectively clarifies relationships among ideas and 

concepts to create cohesion. For example: 
 

o In the first article, “The Woman Called Moses” the author gives 
information that lets one get to know Harriet Tubman as a person 
and how she felt about slavery. It describes how she lived with her 
parents, “. . . a 15-year-old black girl lay awake on the dirt floor of 
the windowless, one-room cabin she shared with her parents in the 
slave quarters.” One night Harriet stood looking at the stars and 
vowed to escape slavery and live freely. This explains that, yes she 
was a slave, but she had determination to break free. 

 
The student introduces the text quote and effectively relates this 
information back to part of the first author’s purpose: telling of 
Harriet Tubman’s early life as a slave and her ongoing 
determination to be free. The student maintains this focus 
throughout the response. 
 

 The student provides an effective and relevant concluding section, 
which summarizes the response and provides a connection to the 
opening statement, “Harriet Tubman was indeed one of the people 
who made a big difference in the world!”  

 



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


